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Mission Statement

Companionship is central to the FCJ Philosophy of Education. It is particularly expressed
through faithfulness, gentleness and respect. In the spirit of the FCJ Foundress, Marie
Madeleine d’Houet, the school seeks to create a caring atmosphere where all can find a place
and feel valued. The uniqueness of each person is respected and all are invited to pursue their

gifts for the service of others, for the transformation of society and the coming of the reign of
God.

All education programmes and activities emphasise the formation of the whole person. The
FCJ school community seeks to provide a stimulating and supportive environment,
encouraging all to develop their full potential, with a special care for those deprived in any
way.

Responsible citizenship, cultural identity, cares for the environment and peace that does
justice are fundamental principles in FCJ educational philosophy. On-going reflection,
evaluation and innovation ensure that the school is open to the signs of the times.

Each member of the school community is committed to work in the light of Gospel values
and in response to Jesus cry “I thirst” as spoken in the world today. Mary, mother of God has
a special place in FCJ tradition and in our school. Through “finding God in all things”, FCJ
schools strive to be nurturers of life and joyful messengers of hope and love, inspired by the
mission of Jesus: “I have come that they may have life and have it to the full” (John 10)

In Laurel Hill Secondary School FCJ we strive......

* to develop the whole person- spiritual, emotional, intellectual, social, cultural and physical.
* to promote academic excellence while fostering a love of learning, critical refection and
enquiry.

* to equip students with the skills for 21st century living along with taking their place as
active citizens.

* to promote equality of opportunity within an inclusive and caring school community.

* to cultivate transformative leaders of the future.



Assessment Policy Statement:

The Education Act (1998) requires schools to regularly evaluate students and periodically
report the results of the evaluation to students and their parents. In fulfilling this requirement,
schools develop assessment procedures, which provide an accurate account of a student’s
progress and achievement.

DES Circular 0055/2019

The school takes note of Circular 0055/2019 ‘Arrangements for the Implementation of the
Framework for Junior Cycle with particular reference to the school year 2019-2020° in
implementing this policy.

This Assessment Policy outlines the importance of assessment and the key role students,
parents and teaching staff play in supporting this policy document.

Aims of the Policy:

This Assessment Policy aims to

1. Explain the rationale and importance of assessments
2. List the different types of assessments

3. Detail the annual schedule of assessments

4. Detail the reporting procedures post assessments

1. Rationale

The purpose of the Assessment Policy is to outline for students and parents’ information
pertaining to our procedure around Assessment and Reporting. This is in line with the 1998
Education Act which instructs all schools to ‘regularly evaluate students and periodically
report the result of the evaluation to the students and their parents’.

In order to fulfil this legislative requirement, we have developed assessment and reporting
procedures to provide an accurate account of the progress and achievement of the student.
Furthermore, the quality framework espouses in Looking at Our Schools (2022), namely the
School Self-Evaluation process and the distributed model of leadership require that we focus
on the continual improvement in teaching and learning.

This Assessment Policy, therefore, will aim to ensure that each student will realise her full
academic potential, recognising and affirming her gifts and abilities whilst ensuring to fulfil
her needs and overcome the obstacle of disadvantage. This will be done in an environment
that reflects the culture of partnership which exists between students, teachers and parents.



What is meant by Assessment?

The term “Assessment” refers to the gathering, collating and interpretation of information
related to a student’s learning abilities, learning attainments, learning strengths and areas of
learning that need to be addressed. NCCA (2018) define assessment as the “gathering,
interpreting and using information about the processes and outcomes of learning. It takes
different forms and can be used in a variety of ways, such as to record and report
achievement, to determine appropriate routes for learners to take through a differentiated
curriculum, or to identify specific areas of difficulty or strength for a given learner and to test
and certify achievement”.

Such assessment may take two forms, assessment for learning and assessment of learning.

Purpose of Assessment

The purpose of assessment encompasses a range of objectives, which primarily include
facilitating educators in tracking and guiding student development.

Through assessment, teachers gain valuable insights into students' learning processes,
enabling them to tailor future educational strategies and activities.

It also plays a crucial role in determining suitable academic levels for junior and senior cycle
students. Moreover, assessment acts as a tool to highlight students' learning achievements,
pinpoint those requiring extra support, and inform necessary consultations with educational
psychologists.

It aids school authorities in identifying specific needs across student groups, subjects, and
curricular areas that may benefit from additional scheduled support. Furthermore, it guides
students in making informed decisions regarding subject selection, career planning, and
advancing to higher education.

By providing feedback on academic progress to both students and parents, assessments
establish a foundation for self-evaluation within the school.

Lastly, it empowers students to engage in self-reflection and self-assessment, fostering a
deeper comprehension of their learning journey and enhancing their motivation and sense of
ownership over their educational experience.

TYPES OF ASESSMENT

Formative Assessment

CERI in their 2017 study, ‘Learning in the 21st Century: Research, Innovation and Policy’
delineate assessment for learning, or formative assessment as ‘frequent, interactive
assessments of student progress and understanding to identify learning needs and adjust
teaching appropriately’. This approach provides feedback to the student and helps the teacher
to plan or form the next steps in the learning experiences, ones which best meet that student’s
needs. It may be said that formative assessment, or assessment for learning:



* promotes the view of learning in which assessment helps students ‘learn to learn’
« involves both teacher and student in an ongoing process of reflection and review

* enables students to build their progress in learning to date, recognises their progress in
learning and supports their future learning

» identifies gaps between learning outcomes and understanding
* is used to inform ongoing planning
* may involve teacher assessment, self-assessment and peer assessment

* is criteria-based, with those criteria based on learning outcomes identified in the subject
specification or syllabus. These criteria, success criteria, are shared with the learner

« involves the provision of feedback (which may be oral or written) which will enable the
student to identify and close gaps in their knowledge or understanding

* enables teachers to adjust plans in response to formative assessment

Formative assessment is ongoing and involves teachers and students reflecting on how
learning is progressing and deciding on the next steps to ensure successful outcomes. It
involves a shift from focusing mainly on summative judgments to engaging in ongoing
assessment activities that can be used to support next stages of learning. A vital part of
formative assessment is the feedback that teachers provide to their students and students’
feedback to teachers. Through employing a range of assessment for learning strategies, the
teacher helps the student to identify what has been achieved and where there is room for
further learning and development.

As part of the SSE process in Laurel Hill Secondary School FCJ, we endeavour to make use
of strategies including, but not limited to:

the cultivation of a positive learning environment which promotes a discursive ethos,
an environment wherein students are empowered to think about and articulate their
learning

encouraging a culture of reflection where students are invited to reflect on their
attainment of established learning goals and to identify any gaps in their knowledge or
understanding using active teaching and learning methodologies. Use of “ The good,
the bad and everything in between!” reflection sheet

the use of higher and lower order questioning in the frequent identification and review
of learning goals

the sharing of learning objectives and success criteria, enabling students to take
responsibility for their learning

a recognition of the importance of collaboration between home and school in the
learning process.



Informal Assessment

Informal Assessment methods include, but not limited to

e worksheets & written classwork

e KWL (What do I know, What do I want to know, What have I learned)
e Think, Pair, Share activities

e  Work Comment only marking

e Differentiation

e Student Self-assessment Peer Assessment

e Traffic Lights

e essays, projects & assignments

e reading & writing in class

e sample exam questions support

e redrafting of work

e homework — written or learned

e presentations and performances

e the regular setting of homework as per the homework policy

e the provision of regular feedback in various forms such as oral or written

Summative Assessment:

The same OECD (2017) study suggests that assessment of learning, or summative
assessment, is ‘used to measure what students have learnt at the end of a unit "or a given
period of learning. These dual strands of assessment enable teachers to create a detailed and
cumulative record of progress and attainment. It provides a summary of the achievements of
the learner. This type of assessment is used for the purpose of providing evidence for
reporting.

Assessment of learning, or summative assessment:
« is teacher assessment and may be criteria-referenced or norm referenced.
« information can be shared with parents via, for example, school reports.

* enables teachers to make judgements about a student’s performance with respect to national
standards. In summation, it could be said that AFL can help identify problems in the moving
towards a goal whereas AOL allows for measuring the level of success in reaching that goal.
In this way it can be seen that both forms of assessment are different stages of the same
process and in this way are tightly bound together in design and purpose.



Formal Assessment

In Laurel Hill Secondary School FCJ the academic year is divided into four Learning Blocks
each approximately 8 weeks in duration.

August — October Mid-term
November — Christmas
January — Easter

April - May

There are many types of formal assessments that take place in the school. The results of these
form the basis for the written reports issued to parents through the school information
management system and verbal reports at parent teacher meetings. Formal Assessments
include:

* Monthly/end of topic/chapter tests where appropriate
* In-house examinations

* Pre-examinations including pre-oral/aural/practicals
* Classroom based assessments

* Cognitive Abilities Test (CAT 4)

* Leaving Certificate and Junior Certificate Examination

The goal of summative assessment is to evaluate student learning at the end of an
instructional unit. It aims to provide a summary of the achievements of the learner.

To this end:

* All non-exam students undertake in-house exams in October, March/April and May which
are coordinated by the Exams Co-Ordinator and the Senior Management Team.

* All exam students undertake in-house exams in October, January (Pre-exams) and June
(State Exams) which are coordinated by the Exams Co-Ordinator, Senior Leadership Team
and SEC in the case of state examinations.

* A common assessment takes place in all subjects in first year, second year, and fifth year at
Christmas and Summer which provides for increased cooperation and a common benchmark
across each subject area.

* A common assessment takes place in all subjects in third and sixth year in November each
academic year which provides for increased cooperation and a common benchmark across
each subject area.

* Third and sixth-year students undertake pre-exams in the weeks before the midterm in
February. Examination papers are sourced externally and corrected externally.



» Marked scripts are handed back to students in all cases.

* These tests provide feedback to teachers, students and parents, on the level of each student’s
attainment and learning in that specific subject area.

» Two progress results are input into Compass for every subject during each Learning Cycle,

« At the end of November and March, 3™ and 6 year students receive a report on Compass
containing the results of formal assessments and also a comment for progression outlining
how improvements can be made in each subject.

*The results of 2™ Year Classroom Based Assessments are communicated to parents via
Compass for March Assessment Block.

* Constructive feedback may be given by teachers to students upon completion of these tests.
Junior Cycle Classroom Based Assessment and Assessment Tasks Junior Cycle CBA
Descriptors: Students’ work is awarded a descriptor based on how well the work
demonstrates the Features of Quality for each CBA and subject:



School Assessment and State Examinations

The following section indicates the approach to assessment that has been agreed for Junior
and Senior Cycle at Laurel Hill Secondary School FCJ.

Classroom Based Assessments and Assessment Tasks

Classroom Based Assessments (CBAs) provide students with opportunities to demonstrate
their learning and skills in ways not possible in a pen and paper examination, for example,
their verbal communication and investigation skills. CBAs will be undertaken in subjects and
short courses and will be facilitated by the classroom teacher. CBAs will be undertaken
during a defined time period within normal class time and to a national timetable. Students
will complete one CBA in second year and one in third year.

In the case of a small number of subjects, (Visual Art, Music, Home Economics) the second
CBA will involve practical work, or the creation of an artefact or a performance. As the
finished artefact, practical work, or performance are currently marked by the SEC in these
subjects, they will continue to be marked by SEC, together with the related accompanying
written evidence, as appropriate.

Once the second CBA is completed students in third year will complete a written Assessment
Task if requested. This task, set by the National Council for Curriculum and Assessment
(NCCA), is undertaken during normal class time and will be sent to the State Examinations
Commission (SEC) for marking. This Assessment Task will be worth 10% of the overall
mark in the case of most subjects. (if applicable with SEC)

At the end of third year, students will sit the final SEC examination in June. CBAs will be
reported on in the JCPA using the following descriptors:

e Exceptional

e Above Expectations

e In Line with Expectations
e Yet to Meet Expectations
e Not Reported

All CBA assessments will be marked by the relevant teacher and will be moderated within
departments, using the Subject Learning and Assessment Review (SLAR). In exceptional
circumstances, moderation will take place with the cooperation of other schools.

Timelines for Classroom Based Assessments

e Timetabling of CBAs for individual subjects will be to an agreed schedule as approved by
staff early in the school year

e An appropriate time-line for the CBAs for each year group will be created and shared with
staff, students and parents

® The school will work towards minimising disruption during the CBA period



Protocol for students in completing Classroom Based Assessments

e Students are allocated a specified period to produce their piece of work as indicated by
timetable shared with students and parents at the beginning of the year.

e During this time, students are expected to take on board formative feedback and to reflect
on their work as a result

e Students may use time at home to critically reflect on their work. The core of the work is
expected to be done during class time

e The teacher is the facilitator of the process who will be there to advise and to help progress
the work

e [t is the student’s responsibility to produce the work to the best of their ability in
accordance with their skills and competencies in each subject

e [f a student does not complete a CBA, it will be recorded on our database (Compass),
marked ‘Not Reported’ for later inclusion in the student’s JCPA

e A consistent approach to CBAs is encouraged across all departments

e Research using ICT should be in line with Laurel Hill Secondary School’s Acceptable
Usage Policy and students should endeavour to operate within copyright law

e Links to national guidelines by National Council for Curriculum and Development
(NCCA) are available for specific subjects, e.g.
https://www.curriculumonline.ie/getmedia/96b1498e-8eac-4391-80b0-2744098568f
e/Assessment_Guidelines Visual Art.pdf

Protocol for a student not working effectively
The following approach should be employed for any student not working to expectations:

1. Speak to the student - Remind the student of time allowed and work to be achieved in the
time. Put a note in journal indicating the situation

2. Phone/Email parents/guardians if work is still not progressing from the subject teacher.
Year head to be kept up to date.

3. Continue to follow up each day and encourage the student to complete the task within the
given time-frame.

Please Note: It is the student’s responsibility to complete and submit each of their Classroom
Based Assessments on time.



Exceptional Circumstances Pertaining to Student Submission of Work

Where a student is absent or has a genuine reason for not completing their work within the
time allowed, this may be dealt with as follows:

1. Speak to student and parent(s)/guardians to clarify the situation

2. Request sick certificate or other proof of circumstances if available, stating reason for
student’s inability to complete the task on time

3. Put a new plan and timeline in place for completion of the task

4. Follow up with student to ensure work is being achieved and to help student achieve their
best in the task

*What is considered an exceptional circumstance?

It has been agreed that this includes a bereavement, a family crisis or an illness with a sick
certificate provided. Certificate also required for a student who has not completed the CBA
at all due to ongoing illness or other personal circumstances. This should be communicated
to the Year Head of the student.

Level 2 Learning Programmes (L2LPs)

In the new Junior Cycle there will be two qualifications. One, a replacement for the current
Junior Certificate, will be aligned to Level 3 of the National Framework of Qualifications
(NFQ). The other, designed for students with particular special educational needs who
currently can't access the Junior Certificate, will be aligned to Level 2 of the NFQ.

The Level 1 and 2 Learning Programmes (L2LPs) and associated qualifications are targeted
at a very specific group of students who have very low range of general ability (IQ <70). The
students are small in number (one or two in a typical school) and all have Individual
Education Plans (IEPs).

The Learning Programmes are built around five Priority Learning Units (PLUs) that develop
the basic, social and pre-vocational skills of the students involved. These include
Communication, Numeracy, Living in the Community, Personal Care and The World of
Work. Assessment within PLUs is predominantly portfolio based. In addition, students
following L2LPs undertake 2 short courses which have also been aligned to Level 2 of the
NFQ. The L2LPs have been developed with schools already working with this group of
students.



Junior Cycle Profile of Achievement (JCPA)

Laurel Hill Secondary School FCJ strives to reward its students for the many, varied areas of
learning that they work hard to develop during their time at the school.

This includes student academic achievement within the broad subject areas offered by the
school but also expands across many other aspects of learning such as sporting and extra-
curricular achievements. These achievements are recorded on the MIS platform and will
appear on the same profile as each student’s subject grades. The Junior Cycle Profile of
Achievement captures a holistic view of student learning, enabling students to show the
diverse array of talents they are building during Junior Cycle.

What is the Junior Cycle Profile of Achievement (JCPA)?

As part of the Framework for Junior Cycle (2015) the reporting process at junior cycle
culminates in the award of the JCPA to students. The JCPA was awarded for the first time to
students who completed their junior cycle in 2017, so 2018 is the second year in which
JCPAs will be produced. The school will be required to print out the JCPA for each student.
It will report on student achievement across a broad range of areas of learning in junior cycle.
The JCPA, alongside other reporting arrangements in Junior Cycle, will offer students /
teachers / parents / guardians a clear, broad picture of a child’s learning journey over the
three years of junior cycle.

During the years in which students are studying existing Junior Certificate subjects alongside
subjects for which new Junior Cycle specifications have been provided, the results of both
will be included in the JCPA. From 2022 all of the new Junior Cycle specifications will have
been introduced and the JCPA will from that year include achievements in respect of those
specifications.

In the majority of cases, the JCPA will report on student achievement relating to subjects and
short courses that are broadly aligned with Level 3 of the National Framework of
Qualifications (NFQ).

In some cases, the JCPA may report on achievement for students in the low mild to high
moderate range of general learning disabilities where the educational needs of these students
are such as to prevent them from accessing some or all of the junior cycle Level 3 subjects
and short courses. These students may be engaging with/participating in Level 2 Learning
Programmes, or part thereof, which are broadly aligned with Level 2 of the NFQ.

What is the Rationale behind the awarding of the JCPA?

The JCPA captures student achievements in a number of assessment elements undertaken
over the three years of junior cycle, including the grades in the state-certified final
examinations at the end of the three years. It will also report on students’ achievement in
Classroom-Based Assessments (CBAs) in subjects and short courses, and in Level 2 Learning
Programmes (L2LPs) and, in time, achievements in Level 1 Learning Programmes (L1LPs).
The JCPA will also provide an opportunity for schools to comment on student achievement,



participation or progress in other areas of learning that may have been included in the
school’s junior cycle programme.

The grading of Junior Cycle subjects are as follows in State Exams

Grade Descriptor Overall Percentage
Distinction >90 to 100

Higher Merit > 75 and <90

Merit >55and <75
Achieved >40 and <55
Partially Achieved >20and <40

Not Graded (NG) >0 and < 20

Junior Cycle Year Groups

First Year

e Formative feedback on October Class Assessments — 40
mins duration. Reported on Compass with grade
received

e Christmas exams and Summer house*examinations

e Formative feedback in March Assessments — 40 mins
duration. Reported on Compass with grade received

e Options subjects may include both practical and
summative assessments

e Ongoing homework and class tests

e Other assessments - Oral, presentations, projects etc.

Second Year

e Formative feedback on October Class Assessments — 40
mins duration. Reported on Compass with grade
received

e Christmas exams and Summer house examinations

e C(Classroom Based Assessments in relevant subject areas
replace Spring Class Assessments

e Options subjects may include both practical and
summative assessments

e Ongoing homework and class tests

e Other assessments - Oral, presentations, projects etc.




Third Year

Christmas house examinations (October Mid-Term)
Classroom Based Assessments in relevant subject areas
Assessment Tasks in relevant subject areas (if
applicable)

Options subjects may include both practical and
summative assessment

Ongoing homework and class tests

Other — Oral, presentations, projects etc.

Pre Junior Cycle examinations in February

State Examinations in June

Senior Cycle Year Groups

Transition Year

End of subject rotation examination

Options subjects may include both practical and
summative assessment

Ongoing homework and class tests

Assessments take place at the end of each module.
Other — Oral, presentations, projects etc.

End of Year Certificate: Grade based on submission of
portfolio and interview. Late submissions/Non
submission of portfolio will reflect in Grade.

Fifth Year

Formative feedback on October Class Assessments — 40
mins/1hr 20 mins duration. Reported on Compass with
grade received

In-house Christmas Examination

Ongoing homework and class tests

Other — Oral, presentations, projects etc.

Summer House Examination: Grade based on
submission of project (if applicable) and terminal exam.
Late submissions/Non submission of project will reflect
in Grade.




Sixth Year
Parent Information evening for sixth years
In-house Christmas Examination (October Mid-term)
Ongoing homework and class tests
Draft Project Work — December
Pre-Leaving Certificate examinations
Other — Oral, presentations, projects etc.
State Examinations Commission Oral and Practical
exams in relevant subject areas
Leaving Certificate State Examinations
e Target Setting by teachers prior to Christmas & Pre-
examinations. Students met by SLT or Yearhead to
monitor progress

Special Education Needs

In line with the Continuum of Support framework (Support for All, Some, and Few), Laurel
Hill Secondary School FCJ provides tiered support for students with SEN to ensure equitable
access to learning and assessment.

The Special Education Needs team visits the feeder primary schools and meets with the sixth-
class teachers to get background information on all students to facilitate planning for their
individual needs.

The pupil passport, which includes the sixth-class primary school report, transfers from
primary school to the post primary school. It includes the STEN scores along with general
information on progress in primary school. On our registration night we also ask parents to
come and meet the SEN team to discuss any concerns they may have about their daughter.
Parents fill in a detailed form to ensure the SEN team can put plans in place to cater for the
needs of the incoming students.

Before commencement of post-primary school, we complete standardised testing as a
screening of all our incoming first year students. This includes the CAT 4 Cognitive Ability
Testing which has 4 batteries - verbal, numerical, non-verbal, and spatial. All test results are
available on the staff shared drive, so all members of staff have access to the results.

The PPAD-E Standardisation test is administered to all 1st yrs to identify strengths and
weaknesses in literacy. All test results are available on the staff shared drive, so all members
of staff have access to the results. This is to support teaching and learning across all subject
areas. The Year head and Junior Cycle Deputy Principal, along with the SEN team, then meet



to discuss the results from each pupil and identify those that need their progress monitored
more closely and to identify students who may need further testing.

Assessing students to check eligibility for Reasonable Accommodations: Students are
assessed using a range of appropriate standardised tests such as the WIAT III and The
Detailed Assessment of Speed of Handwriting (DASH).

Assessment accommodations are granted in accordance with best practice, evidence from
psychological reports, consultation with SLT, SEN, Guidance and RACE (Reasonable
Accommodations at Certificate Examinations) guidelines. Such accommodations will be
pending on availability of resources. Priority will be given to students who have been
sanctioned provisions by SEC at state examinations

Subject teachers are made aware of all accommodation in advance of exams to ensure they
are fully and appropriately implemented.

Teachers use inclusive and differentiated assessment strategies—such as oral responses,
portfolios, and project work—to support student engagement and success.

Assessment feedback is provided in a format that is accessible and meaningful to students
with SEN, supporting their engagement, reflection, and progress.

Other forms of assessment (e.g. standardised tests) are used in the school where appropriate.
The SEN Team may administer occasional tests in reading, spelling and comprehension if
there is a particular concern about a student’s literacy. The school’s NEPS psychologist, in
consultation with school management & parents, may carry out psychological assessments
and other assessments on students at different times throughout the year. This is facilitated in
consultation with students and parents.

Psychometric Testing
First Year - CAT4

The Cognitive Abilities Test (CAT4) is a diagnostic assessment that is designed to help
students, and their teachers understand how they learn and what their academic potential
might be. It assesses how students think in areas that are known to make a difference to
learning.

While many tests focus on a child’s attainment in core subjects, CAT4 is designed to give
schools a much broader, more rounded view of each child, their potential and how they learn.
Results help teachers decide about the pace of learning that is right for a student and whether
additional support or challenge is needed.



Tasks involve thinking about shapes and patterns (Non-Verbal Reasoning), words (Verbal
Reasoning), numbers (Quantitative Reasoning) and some questions are answered by mentally
generating and transforming visual images (Spatial Ability).

CAT4 is based on years of research and development. It is a well-known assessment in
schools; teachers value its ability to provide an understanding of what a child is capable of
rather than defining them by their understanding of a body of knowledge in particular
subjects.

Academic Tracking of Students

The school is currently using the Athena Tracker system to monitor student progress. The
Athena Tracker is an academic monitoring tool which creates a student’s baseline potential in
each subject and highlights when a student falls below this potential and may need further
support. This baseline is based on a statistical model built using the exam results of all the
previous results of students on the software. The purpose is to highlight when a student’s
performance falls below this potential and may need further support. When a student falls
below their potential in any subject, the teacher receives an alert and can investigate what is
going on with the student and whether any additional support or intervention is required.
Thus, ensuring no student gets missed in a very busy school system.

This policy is available to our school community on the school’s website and in hard copy on
request.

This policy and its implementation will be reviewed, following input from our school
community, each calendar year or as soon as practicable after there has been a material change
in any matter to which this policy refers.
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