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What is a subject inspection?  

Subject Inspections report on the quality of work in individual curriculum areas within a school. 
They affirm good practice and make recommendations, where appropriate, to aid the further 
development of the subject in the school. 

How to read this report 
During this inspection, the inspector evaluated learning and teaching in Mathematics under the 
following headings: 

1. Teaching, learning and assessment 

2. Subject provision and whole-school support 

3. Planning and preparation 

 

Inspectors describe the quality of each of these areas using the Inspectorate’s quality 
continuum which is shown on the final page of this report. The quality continuum provides 
examples of the language used by inspectors when evaluating and describing the quality of the 
school’s provision in each area.  

Included in this subject inspection report is a student-friendly page that provides information for 
the young people in your school about the inspection that occurred recently. It outlines for them 
some of the main findings and recommendations. The board of management was given an 
opportunity to comment in writing on the findings and recommendations of the report; a 
response was not received from the board.  

 

Actions of the school to safeguard children and prevent 

and tackle bullying 
 
 

During the inspection visit, the following checks in relation to the school’s child protection and 
anti-bullying procedures were conducted: 

Child Protection Bí Cineálta 

1. The name of the DLP and the Child 
Safeguarding Statement (CSS) are 
prominently displayed near the main door 
of the school / in the reception area. 
Following the school’s adoption of the 
updated procedures 2025, it is also 
required to display a student-friendly 
version incorporating the name of the 
DLP beside the CSS. 

2. The school’s child safeguarding 
statement has been ratified by the board 
and includes an annual review and a risk 
assessment. 

3. All teachers visited were aware of who to 
go to if they had a child protection 
concern. 

1. The school has developed an anti-
bullying policy using Appendix A of Bí 
Cineálta, it is reviewed annually (or 
earlier if required) and includes a 
student/pupil friendly version that is 
displayed where students/pupils and the 
school community can see it.  

2. The school’s anti-bullying policy is 
published on its website and/or is readily 
accessible to board of management 
members, staff, parents and 
students/pupils. 

3. The board of management minutes 
record that the principal provides an 
update to the board at each ordinary 
board meeting that meets the 
requirements of Bí Cineálta. 

 

The school met the requirements in relation to each of the checks above.  

 

 
 



Subject inspection 

Dates of inspection  13 & 14 January 2026 

Inspection activities undertaken 

 Review of relevant documents  

 Discussion with principal and key staff 

 Interaction with students, including a 
focus group meeting 

 Observation of teaching and learning during 
eight lessons 

 Examination of students’ work  

 Feedback to principal and relevant staff 

 

School context 
Laurel Hill Secondary School FCJ is an all-girls, post-primary school that operates under the 
trusteeship of Le Chéile. There were 743 girls enrolled in the school at the time of the 
evaluation. As well as the Junior Cycle, the school offered a compulsory Transition Year (TY) 
programme, the Leaving Certificate (Established) (LCE) and the Leaving Certificate Vocational 
Programme. 
 

Summary of main findings and recommendations: 

Findings 

 The overall quality of teaching was very good, with practices ranging from excellent to 

requiring improvement. 

 Learning was of a very high quality overall, and outcomes were best where students had 

active engagement with the lesson content and worked purposefully in small groups or 

pairs. 

 Highly effective assessment practices were observed in many of the lessons; there was 

scope for better checking in on levels of learning in a small number of lessons and 

students’ work would benefit from more regular formative written feedback. 

 Students’ behaviour was excellent and learning environments were safe, affirming and 

positive.  

 Subject provision and whole-school support were very good. 

 Individual lesson planning was highly effective, with the quality ranging from requiring 

improvement to exemplary. 

 Collaborative planning was good overall, and the department had a large bank of shared 

resources stored online. 

Recommendations 

 The grouping of students in second-year and third-year should be adjusted in favour of 

mixed ability within levels. 

 The teachers should extend the practice of monitoring copies to include more regular 

formative written feedback on students’ work. 

 Subject department meetings should always include teaching, learning and assessment 

as agenda items, and units of learning should be used to plan for first-year, second-year 

and third-year provision. 

 

 

 

 
 
 



 

Detailed findings and recommendations 
 

1. Teaching, learning and assessment 

 The overall quality of teaching was very good, with practices ranging from excellent to 

requiring improvement. All teachers demonstrated high levels of subject expertise and 

enthusiasm for Mathematics. In the best lessons, teachers acted as facilitators who 

obtained information and suggestions from students, and ensured expectations for 

ability and knowledge were suitably high. There was scope, in a small number of 

lessons, for a better balance between teacher exposition and student input. 

 Learning was of a very high quality overall. Learners’ experiences and outcomes were 

best where students worked collaboratively on well-planned, differentiated, learning-

focused tasks which ensured that all students enjoyed both challenge and success. In 

these lessons, students worked through tasks with clear learning pathways, and they 

learned through discovery and discussion. There were a few lessons where 

engagement was overly passive, or where better preparation was needed for the tasks 

to ensure the learning potential was achieved.   

 Highly effective assessment practices were observed in many of the lessons. In the 

lessons where students worked collaboratively on well-planned tasks, teachers were 

monitoring and checking understanding and progress throughout the lesson. In a small 

number of lessons, there was scope for better checking in on levels of learning. In all 

lessons, students would benefit from more regular formative written feedback on their 

class work and homework. This would complement the school’s initiative to support 

students’ engagement with formative written feedback on their tests.  

 A broad range of questioning strategies was used to check prior knowledge, 

understanding and progress; to prompt and support; to elicit suggestions, methods and 

solutions from students and to ensure students had opportunities to hear each other’s 

inputs. In the best lessons, a combination of targeted and global questioning was used, 

and students’ responses were a combination of short, lower-order answers and 

comprehensive, detailed explanations. In some lessons where there was scope for 

improvement, teachers were very quick to elaborate on student responses or there was 

an over-reliance on global, lower-order questioning. 

 Throughout the inspection, student behaviour was observed to be excellent and 

relationships with teachers were very good. Learning environments were safe, affirming 

and positive, and mistakes were treated as welcome learning opportunities.   

 

2. Subject provision and whole-school support 

 The overall quality of subject provision and whole-school support for Mathematics was 

very good. 

 The mathematics department was well resourced, and each classroom was equipped 

with high-quality digital technology. Membership of professional networks was paid for 

by the school and the teachers were very proactive about attending available 

professional learning opportunities. The learning from these events was shared regularly 

at departmental and whole-school meetings. It is worth further developing this good 

practice to include discussions around how the learning has impacted on classroom 

practices, learner experiences and learner outcomes. 

 Timetabling for Mathematics was generous, and lessons were spread across the week 

to ensure regular subject contact for all year groups.  

 Students were supported and encouraged to take part in extra-curricular events and 

competitions aimed at developing mathematical and numeracy skills. Classrooms and 

corridors had many displays of numeracy-rich, printed materials, some of which were 

students’ work. 



 Students were taught in mixed-ability groups in first year and every effort is made to 

support students to remain at the highest level possible for as long as possible. It is 

commendable that TY students are in mixed-ability lessons for Mathematics. Senior 

cycle students are taught in mixed-ability groups within the levels they choose. Every 

effort should be made to replicate this good practice in junior cycle where the current 

practice is of streaming within levels.  

 
 

3. Planning and preparation 

 Individual lesson planning was highly effective, with the quality ranging from requiring 

improvement to exemplary. Where outcomes were best, the lesson was planned with a 

clear learning focus, and bespoke resources were used expertly to facilitate 

collaborative and active learning experiences. Students were engaged and working 

purposefully throughout these lessons and everyone made progress with their learning. 

There was scope for improvement in cases where the focus was on covering content or 

where the tasks needed more focussed planning. 

 The department members have regular formal meetings to complement the many 

informal meetings which happen throughout the school year. It is recommended that 

each formal meeting includes an agenda item where teaching methodologies, learning 

experiences and assessment practices are discussed, with a focus on sharing best 

practice and making improvements where relevant.  

 The school had recently changed the shared platform on which they work. This is a 

good opportunity to streamline the extensive bank of resources stored in the department 

folder and to align them with relevant sections in the schemes of work.  

 Units of learning should be used to plan for first-year, second-year and third-year 

lessons. This will support the development of a suitably differentiated first-year course 

which recognises and builds on prior learning and knowledge, as well as ensuring there 

is adequate challenge and progress for all. This will benefit all subsequent year groups 

by ensuring sufficient material is covered in first year and by engaging students while 

developing their key skills. 

 

The draft findings and recommendations arising out of this evaluation were discussed with the 
principal, deputy principals and subject teachers at the conclusion of the evaluation. 

  



For the students of Laurel Hill 

Secondary School FCJ about their 

learning in Mathematics 

Date of inspection:  13 & 14 Jan 2026 

 
 

What kind of inspection did your school have? 
 

 

A subject inspection was completed in your school. 
The inspector observed lessons and spoke with the 
principal and teachers. The inspector met with a 
group of students to talk to them about their learning 
in Mathematics. 

What were the main findings of the inspection? 

 

 

 Students’ behaviour was excellent, and 

relationships with teachers and among students 

were very good. 

 The overall quality of teaching, learning and 

assessment was of a very high quality overall. 

 The mathematics department is very well 

supported by school management. 

 

What did the inspector recommend to make teaching and 

learning better in Mathematics? 
  

 Second-year and third-year students should be 

taught in mixed-ability class groups within levels.  

 Written feedback should be provided more 

regularly on students’ work to support learning. 

 Units of learning should be used for planning for 

first-year, second-year and third-year lessons. 

 

Thank you for taking the time to read this page. 

Special thanks to the students who participated in the focus group. 
 

  



The Inspectorate’s Quality Continuum 

Inspectors describe the quality of provision in the school using the Inspectorate’s quality 
continuum which is shown below. The quality continuum provides examples of the language used 
by inspectors when evaluating and describing the quality of the school’s provision of each area. 

Level Description Examples of descriptive terms 

Excellent Provision that is excellent is 
exemplary in meeting the needs of 
learners. This provision provides an 
example for other schools and 
settings of exceptionally high 
standards of provision. 

Excellent; exemplary; outstanding; 
exceptionally high standard; with very 
significant strengths 

Very good Provision that is very good is very 
effective in meeting the needs of 
learners and is of a very high 
standard. There is potential to build 
on existing strengths to achieve an 
excellent standard.  

Very good; of a very high quality; very 
effective practice; highly commendable; 
very successful 

Good Provision that is good is effective in 
meeting the needs of learners. There 
is need to build on existing strengths 
in order to address the aspects to be 
developed and achieve a very good 
standard.  

Good; of good quality; effective 
practice; competent; useful; 
commendable; good standard; 
strengths outweigh the shortcomings; 
appropriate provision although some 
possibilities for improvement exist 

Requires 
improvement 
to achieve a 
good 
standard 

Provision that requires 
improvement to achieve a good 
standard is not sufficiently effective 
in meeting the needs of learners. 
There is need to address certain 
deficiencies without delay in order to 
ensure that provision is good or 
better. 

Fair; less than effective; less than 
sufficient; evident weaknesses that are 
impacting on learning; experiencing 
difficulty; shortcomings outweigh 
strengths; must improve in specified 
areas; action required to improve 

 

Requires 
significant 
improvement 
to achieve a 
good 
standard 

Provision that requires significant 
improvement to achieve a good 
standard is not meeting the needs of 
learners. There is immediate need for 
significant action to address the 
areas of concern.  

Weak; poor; ineffective; insufficient; 
unacceptable; experiencing significant 
difficulties; serious deficiencies in the 
areas evaluated; requiring significant 
change, development and 
improvement to be effective 
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